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COMPANION CURRICULUM
How to Use This Guide:

The companion guide for Intended Consequences: Rwandan Children Born of Rape provides activities and lessons to engage learners in a discussion of issues which seem difficult and complex, such as genocide, gender-based violence, the role of women in conflict, and rape as a weapon of war.  Designed to be as comprehensive and informative as possible, this guide can be used in its entirety as an in-depth unit of study or individual lessons can stand alone as learning extensions after viewing the photographs.  Use the glossary provided at the end of this guide to assist students with understanding concepts, terms, and organizations that may be unfamiliar to them.

Throughout this report, individual cases of violence against women are described.  These stories are disturbing, but the aim is not to shock, nor to draw unwanted attention to the women who have already suffered enough.  The aim, however, is to reinforce the point that violence devastates the lives of women, their family structures, and the global community to which they belong.  

Discussions of sexual abuse and exploitation can be emotional and intensely personal, as many people may have personally experienced sexual violence or be close to someone who has.  It is also possible that someone may not have identified something that has happened to them as abuse until this lesson.  Before the lesson begins, educators should advise students of the difficult nature of the subject matter.  Students should be encouraged to speak with a teacher, guidance counselor, or other faculty member after class; however, some students may be uncomfortable with this scenario.  To ensure they still have resources to turn to, educators should also tell students about the Rape, Abuse, Incest National Network (RAINN) before the lesson begins.  The following is contact information for this organization:

· National Sexual Assault Hotline for free, 24/7 services (800.656.HOPE)

· Find a local center at http://centers.rainn.org/
An important part of the educator’s role is to listen and to provide a safe space for discussion and reflection.  Educators should be ready to reinforce a sense of respect for all participants.  Students should understand that specific narratives should be held in confidence, and no one should be pressured to share personal information.  Also, there may be a need for flexibility in the timing of the exercises.  Try to go with the dynamics of the group (taking a break where it most naturally fits) but also be aware of the need to cover a lot of material.
For any additional information relating specifically to the women in these photographs, educators and students may visit http://www.foundationrwanda.org.  Additional resources, such as international human rights declarations, fact sheets and links to actions and reports can also be found on the Amnesty International USA website at http://www.amnestyusa.org/education.  

After using this curriculum, please take the time to fill out the feedback form found at the end of this guide or online at http://www.amnestyusa.org/education.

Curriculum Objectives:

· To view historical events through a human rights lens, particularly the 1994 genocide in Rwanda
· To examine the multifaceted consequences of gender-based violence, specifically rape as a weapon of war
· To explore the role of photography in social change
· To engage students in discussion of social responsibility and activism
Target Audience:

This guide is designed primarily for high school and college students, as well as for adult learners.  It can be used in social studies classes, history classes, international studies classes, women’s studies classes, journalism classes, or as a stand-alone learning opportunity.  It can also be used in community settings.  Most sections of critical thinking questions are divided into two parts – general questions and advanced questions.  It is up to the educator to decide which parts are applicable to his/her audience.  For community settings or small group settings, it may be sufficient to use only the photo essay discussion guide to spark dialogue and debate.
Photo Essay Discussion Guide:

The following is a comprehensive list of discussion questions.  Educators should feel free to use some or all of the questions depending on the audience.  

1. What impacted you the most when viewing these photos?
2. What human rights issues are illustrated in this photo essay?  What international laws are in place to stop or prevent those abuses?

3. How did genocide and rape change the women in this photo essay?  What do you imagine their lives to be like before the genocide?
4. The women interviewed have been removed from genocide for over a decade.  Do you think they have recovered from the trauma?  Why or why not?  How long do you think it took most of them to start speaking about what happened to them? Why?

5. In 1996, the United Nations Special Rapporteur on Rwanda stated that “rape was the rule and its absence the exception.”  They continued, “Rape was systematic and was used as a ‘weapon’ by the perpetrators of the massacres.”  How can rape be used as a weapon of war?

6. In 2000, the Organization of African Unity’s International Panel of Eminent Personalities said “we can be certain that almost all females who survived the genocide were direct victims of rape or other sexual violence, or were profoundly affected by it.”  What do you think this says about the future of Rwanda?  Its people’s rights?

7. In our society, rape is considered a private act where the individual perpetrator is responsible for the violence.  Social and political conditions are seldom evoked as contributing to a climate where the violence is allowed to occur.  Do you think rape is a crime of the individual or a product of the individual’s surroundings?  Why?

8. Based on your answer to Question 7, come up with a list of ways rape can be prevented/punished.  For example, if you think rape is an individual’s crime, then how should society punish this person?  Is there a way to prevent people from committing rape?  If, on the other hand, you believe society’s norms allow rape to occur, how do you suggest changing these norms?  Can you punish “society”?

9. How is it different to read about a conflict from a first-hand, personal source, as compared to a third person historical perspective? Is it important to have a first-hand perspective? Explain.
PERSONAL AND COLLECTIVE RESPONSIBILITY
Procedure:

1. Begin by asking the students to recall a time when they stood by silently while an injustice was occurring.  Invite them to share a story.

Answers may include things like:

“A friend of mine stole some makeup from the local store.  I didn’t stop her.”

“I saw an upperclassman making fun of a younger student in the hall.  I didn’t want to get involved.”

“A homeless person asked me for money.  I didn’t know whether I should stop or keep walking.”
2. Briefly explore the students’ feelings and reactions with questions such as:
· Did you consider intervening to stop the injustice while it was happening?

· What prevented you from intervening?
· In what ways were your choices in the situation influenced by social or political factors?
· What did you feel as you witnessed the injustice?
· Neimöller didn’t “speak up”.  What are some ways you could have spoken up?
· If you were in the victim’s shoes, what would you have wanted from a bystander/witness?

· How did you feel afterwards?  What did you do?

· If you could go back in time, what would you change about your reaction to the situation?

· How do you plan to respond to similar situations in the future?
3. Ask the class to imagine what would happen if no one spoke out against injustice – if each person let another be hurt in some way.  Explain that this extrapolation can lead to genocide (mass killings) and/or gender-based violence.  Educators may choose to briefly discuss these concepts as a class or wait for students to write out responses on the quiz.
4. Distribute Handout 1.1.  Allow approximately 10 minutes for the students to complete the quiz.  If there are any questions about the vocabulary, please refer to the Glossary, which can be found in the Appendix.

5. Review the answers.  As the students define genocide and gender-based violence, write key words on the board.  Then discuss the legal definition of each word. 
6. Debrief the class.  Consider the following questions as a guide.

· What is an individual’s responsibility in protecting another individual’s rights?

· What is an individual’s responsibility in protecting group rights? 

· What is a state’s obligation in protecting another state’s population?

· What role could your school or group play in raising awareness about genocide and gender-based violence?

Optional Extended Procedure:

1. Let the students choose one human rights or social justice issue that interests them.  Some examples include child soldiers, access to education, the death penalty, access to quality healthcare, discrimination or poverty. 

2. Using Neimöller’s structure as a guideline, ask the students to write a quote about their issues to persuade others to act before it is too late.  Have some of them share them aloud.

3. Do something about it yourself!

· Join or start a student group that advocates for change

· Join or start a local group that increases awareness and speaks out about your issue

· Host a speaker

· Write a letter to your legislator

· Create a poster for your school lobby so that everyone can see the details of your issue

· Become a volunteer

· Organize an auction or a fundraiser

· Create a Facebook group or MySpace page or “Cause”

· Make a video and post it on YouTube

For more ideas, tools, and tips, go to http://www.amnestyusa.org/What_You_Can_Do/Activist_ Toolkit/page.do?id=1031046&n1=4&n2=63
HANDOUT 1.1 – How much do you already know?

In the following lessons, you will be learning about the international crime of genocide as well as gender-based violence.  This is not a test and you will not be graded.

Please write either TRUE or FALSE in the space provided.

1. __________ 
Genocide only occurs when people are killed.

2. __________ 
Ethnic discrimination and racial hatred can lead to both genocide and apartheid.

3. __________ 
The Holocaust was the first example of genocide.

4. __________
Genocide only takes place during war.

5. __________ 
The US has a legal obligation to intervene if genocide is occurring anywhere in the world.

6. __________
 International criminal tribunals are courts that can prosecute criminals anywhere in the world 
for any serious crime.

7. __________ 
If a woman doesn’t fight back or get injured, she wasn’t raped.

8. __________
Certain kinds of women attract violent men.

9. __________ 
Men usually rape women because they want to have sex with them.

10. __________
If a woman is HIV+ and pregnant, there is a good chance that her baby will also have HIV.

11. In the space provided below, please describe what you think the word genocide means.

12. In the space provided below, please describe what you think the phrase gender-based violence entails.

ANSWER KEY TO HANDOUT 1.1

In the following lessons, you will be learning about the international crime of genocide as well as gender-based violence.  This is not a test and you will not be graded on whether your answers are correct or not.

Please write either TRUE or FALSE in the space provided.

1. Genocide only occurs when people are killed.

FALSE.  The legal definition of genocide is as follows:

“[A]ny of the following acts committed with intent to destroy, in whole or in part, a national, ethnical, racial or religious group, as such:

· Killing members of the group;

· Causing serious bodily or mental harm to members of the group;

· Creating living conditions of the group with the intent to bring about its physical destruction in whole or in part

· Imposing measures intended to prevent births within the group;

· Forcibly transferring children of the group to another group”

Convention on the Prevention and Punishment of the Crime of Genocide, Article 2

2. Ethnic discrimination and racial hatred can lead to both genocide and apartheid.

TRUE.
3. The Holocaust was the first example of genocide.

FALSE.  Unfortunately, the practice of genocide dates back to ancient times.  The first genocide of the 20th century was the Armenian genocide in 1915.
4. If killings take place during a civil war, it is not genocide.

FALSE.  Genocide can occur at any time, as long as the intent to destroy another group is present.
5. The US has a legal obligation to intervene if genocide is occurring anywhere in the world.

FALSE.  In the Convention on the Prevention and Punishment of the Crime of Genocide, Article 8 states that “any contracting party may call upon competent organs of the United Nations to take such action under the Charter of the United Nations as they consider appropriate for the prevention and suppression of acts of genocide”.  While the United Nations may have some obligation, individual nations do not.  Their obligation is only moral.
6. International criminal tribunals are courts that can prosecute criminals anywhere in the world for any serious crime.

FALSE.  The International Criminal Court, created by the Rome Statue, is an independent, permanent court that only tries people accused of genocide, crimes against humanity, and war crimes.  However, it only has jurisdiction over member states who have signed and ratified the Rome Statute.  Rwanda has not.  In 1994, the Security Council created the International Criminal Tribunal for Rwanda specifically to prosecute those accused of genocide between January 1, 1994 and December 31, 1994.  This is called an ad hoc tribunal and only exists for a certain purpose.  Once this task is completed, they are dissolved.
7. If a woman doesn’t fight back or get injured, she wasn’t raped.

FALSE.  There are many reasons why a woman will not physically struggle with her attacker.  For example, she may fear for her life or well-being, or those of her loved ones.  Physical injuries as a result of rape are not as common as one might think, and indeed are very rare.
8. Certain kinds of women attract violent men.

FALSE.  Any woman can be raped, regardless of her age, race, nationality, ethnicity, economic situation, etc.
9. Men usually rape women because they want to have sex with them.

FALSE.  Rape is about power and control.  It is very rarely, if ever, about sexual desire.
10. If a woman is HIV+ and pregnant, there is a good chance that her baby will also have HIV.
FALSE.  It is estimated that the transmission rate from mother to child during pregnancy is 5-10%.  However, the probability of transmission increases to approximately 25% after the child is born (through breastfeeding).
To answer #11 and #12, please refer to the glossary at the back of this guide.
LESSON 1: INTRODUCTION TO RWANDA

Objectives:

Students will be able to:
· Understand how documentary photography can increase awareness about an issue and spark social change
· Demonstrate an understanding of Rwanda’s geography and history
· Define key terms relating to Rwanda, the genocide and gender-based violence
ACTIVITY #1 – Initial Reactions
Procedure: 

1. Distribute the photographs evenly among the class (either one per student or one per group, depending on the number of students).  

2. Students should study the photo for a minute or so.  They should form an overall impression, and then take note of some of the specific details.

3. Ask each student to write a brief story about the woman, the child, or both.  Stories should include both a location and a time period.  Allow approximately 5-10 minutes for this to be completed.  

4. Request that some students share their stories.  

5. Hand out the personal information and interview excerpts that correspond to each photo.  As you are doing so, you can introduce the topic of Rwanda, genocide, and gender-based violence.

**Note: Ideally, each student would be able to keep his/her photograph and personal information for use throughout the remainder of these lessons.  They will become important again at the conclusion of this guide.  

6. Gauge the students’ reaction while transitioning into a broader discussion of Rwanda.  The following questions can be used as a guide.

Discussion Questions:

· Did your story coincide with the truth?  If so, what was evident in the photograph that told you of the pain?  If not, what was it about the photograph that made you write a different tale?
· Where is Rwanda?  What does its location mean for the country?  For its people?
· What do you know about Rwanda?
· What are some of the important concepts/terms when speaking about Rwanda?
· What are some of the key events (political and historical) that shaped Rwanda into the country it was in 1994?
ACTIVITY #2 – Map It!
Procedure:
1. For a beginner’s exercise, distribute Handouts 1.2 and 1.3 to the students.  Students will only be asked to locate the country on the map as the country name and its description are already matched up.  For more advanced students, distribute Handouts 1.2 and 1.4, where the students must first match the country name to its numbered description and then find it on the map.  
2. Ask the students to fill in the shaded area of the map based on the clues given in Handout 1.3.  Countries include:
Rwanda



Central African Republic

Burundi



Chad


Uganda



Ethiopia


Tanzania



Somalia


Republic of Congo


Kenya


Democratic Republic of Congo
Sudan

3. Collect maps from students, mark corrections and return them during the next class.





Optional Advanced Procedure:

1. Follow the above procedure, but ask the students to identity both the country and its capital.
Capitals are as follows: Rwanda-Kigali, Burundi-Bujumbura, Uganda-Kampala, Tanzania-Dodoma, Republic of Congo-Brazzaville, Democratic Republic of Congo-Kinshasa, Kenya-Nairobi, Sudan-Khartoum, Central African Republic-Bangui, Chad-N’Djamena, Ethiopia-Addis Ababa, Somalia-Mogadishu.
AND/OR
2. Have the students memorize the countries and capitals and quiz them later.
3. For even more advanced assessments, include all of Africa’s nations.
ACTIVITY #3 – Genocide: What happened?
Procedure:

1. Distribute Handouts 1.5 and 1.6 to the students.

2. Discuss Rwandan fast facts and history up until April 6, 1994, highlighting the key events.
3. Divide the students into four groups.

4. Have them research and create a timeline from each group’s perspective from 1994, after the plane was shot down, to present.  The assigned groups are the United Nations, Hutus, and Tutsis.  The fourth group should represent other global events.

5. Upon completion, place the timelines on the wall.  Compare and analyze each one from a historical perspective.  Discuss the differences in each of the timelines as a class.  

HANDOUT 1.2 – Map Exercise

MODERN MAP OF AFRICA
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HANDOUT 1.3 – Clues to the Map: Beginner

Sudan:

I am the largest country in Africa, bordering Egypt and the Red Sea.



I am in the news a lot because of conflict in Darfur, my western region.

Republic of 
I am in Western Africa, touching the Atlantic Ocean more than any other shaded country.
Congo:

My country is over 70% tropical rainforest.

Rwanda:
I am the smallest country in Eastern Africa.



I have the highest number of people per square mile in all of Africa.

Central African
 I am a landlocked country located almost exactly in the center of Africa.
Republic:
Almost 50% of my export earnings come from the diamond trade.
Somalia:
I am the easternmost country on the Horn of Africa, called so because it looks like a rhinoceros’s horn.



My proximity to the Middle East has led me to become a predominantly Sunni Muslim country.

Tanzania:
Within my borders is the highest point in Africa, Mt. Kiliminjaro.  I also touch the Indian Ocean.

Almost 80% of my people are subsistence farmers or fishermen; they get just enough food for their families.

Chad:

I am uniquely positioned between North, East, West, and Central Africa.



I am the neighbor of Sudan, and many of the refugees from this country enter mine.

Kenya:

My famous highlands come off of Mt. Kiliminjaro, creating one of the most successful agricultural 

regions in all of Africa.

My capital is the hub for trade and finance in East Africa.

Burundi:
I may look like the smallest country, but I am actually just south of it.



Much of my money comes from trading coffee and tea.

Ethiopia:
I am now landlocked after my entire coastline on the Red Sea was lost when Eritrea got its 

independence in 1993.



I am the oldest independent country in all of Africa, and one of the oldest in the world.

Uganda:
I am located immediately north of Lake Victoria, the world’s second largest lake.



My Ruwenzori Mountains are home to the endangered mountain gorillas.

Democratic 
I am the third largest country in Africa, but the largest one that straddles the equator.
Republic of 
My river, the Congo River, is the second longest in Africa after the Nile River, and is second in size only
Congo:

to the Amazon.
HANDOUT 1.4 – Clues to the Map: Advanced

Country 1:
I am the largest country in Africa, bordering Egypt and the Red Sea.



I am in the news a lot because of conflict in Darfur, my western region.

Country 2: 
I am in Western Africa, touching the Atlantic Ocean more than any other shaded country.



My country is over 70% tropical rainforest.

Country 3:
I am the smallest country in Eastern Africa.



I have the highest number of people per square mile in all of Africa.

Country 4:
I am a landlocked country located almost exactly in the center of Africa.



Almost 50% of my export earnings come from the diamond trade.

Country 5:
I am the easternmost country on the Horn of Africa, called so because it looks like a rhinoceros’s horn.



 My proximity to the Middle East has led me to become a predominantly Sunni Muslim country.
Country 6:
Within my borders is the highest point in Africa, Mt. Kiliminjaro.  I also touch the Indian Ocean.
Almost 80% of my people are subsistence farmers or fishermen; they get just enough food for their families.
Country 7:
I am uniquely positioned between North, East, West, and Central Africa.



I am the neighbor of country 1, and many of the refugees from this country enter mine.
Country 8:
My famous highlands are a consequence of being close to Mt. Kiliminjaro, creating one of the most successful agricultural regions in all of Africa.

My capital is the hub for trade and finance in East Africa.
Country 9:
I may look like the smallest country, but I am actually just south of it.



Much of my money comes from trading coffee and tea.
Country 10:
I am now landlocked after my entire coastline on the Red Sea was lost when Eritrea got its independence in 1993.
I am the oldest independent country in all of Africa, and one of the oldest in the world.

Country 11:
I am located immediately north of Lake Victoria, the world’s second largest lake.



My Ruwenzori Mountains are home to the endangered mountain gorillas.
Country 12:
I am the largest country that straddles the equator.



My river is the second longest in Africa after the Nile River, and is second in size only to the Amazon.


HANDOUT 1.5 – An Overview of Rwanda
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Border Countries: Burundi, Democratic Republic of the Congo, Tanzania, Uganda

Ethnic groups: Hutu 84%, Tutsi 15%, Twa 1%

Religions: Roman Catholic 56.5%, Protestant 26%, Adventist 11.1%, Muslim 4.6%, indigenous beliefs 0.1%, none 1.7% (2001)

Languages: Kinyarwanda (official), French (official), English (official), Kiswahili (Swahili) used in commercial centers

Economy overview:  Rwanda is a poor rural country with about 90% of the population engaged in (mainly subsistence) agriculture.  It is the most densely populated country in Africa and is landlocked with few natural resources and minimal industry.  Primary foreign exchange earners are coffee and tea.

UN Membership date: September 18, 1962
	
	RWANDA
	WHICH IS…

	Area
	26,338 sq km
	Slightly smaller than Maryland

	Population
	9,907,509 (July 2007 est.)
	About twice the population of Los Angeles; Rwanda is the most densely populated country in Africa

	Life expectancy at birth
	Male: 47.87 years
Female: 50.16 years
	30 years below the United States’ expectancy at:
Male: 75.15 years
Female: 80.97 years

	People living with HIV/AIDS
	250,000 people
	Similar to the entire population of St. Paul, Minnesota living with HIV/AIDS

	GDP per capita
(value of all goods and services produced within a nation ÷ average population in a given year)
	$1000 USD (2006 est.)
	Means the average person lives on $2.75 a day
(compared to $46,000 USD in the United States or $126.00 a day)

	Population below the poverty line (less than $2 USD per day)
	60% (2001 est.)
	5,944,505 people living in poverty
12% (2004 est.) in the United States


HANDOUT 1.6 –History of Rwanda: A Timeline
Pre-Colonial Period

Rwanda was a highly centralized kingdom presided over by Tutsi kings who hailed from one ruling clan.  The king ruled through three categories of chiefs:  the cattle chiefs, the land chiefs, and the military chiefs.  The chiefs were predominantly, but not exclusively, Tutsi, especially the cattle and military chiefs.  The relationship between the ordinary Hutu, Tutsi and Twa was one of mutual benefit mainly through the exchanges of their labor.  When the  Germans arrived as the first colonial conquerors, the social structures of present-organized society of Rwanda laid a foundation upon which the subsequent genocide of 1994 was constructed.

1919 – Under the Treaty of Versailles the former German colony of Rwanda-Urundi is made a League of Nations protectorate to be governed by Belgium.  The two territories (later to become Rwanda and Burundi) are administered separately under two different Tutsi monarchs.  Both Germany and Belgium turned the traditional Hutu-Tutsi relationship into a class system.  The minority Tutsi (14%) are favored over the Hutus (85%) and given privileges and western-style education.  The Belgians used the Tutsi minority to enforce their rule. 

1933 – Belgians introduce a system of ethnic identity cards differentiating Hutus from Tutsis.

1959 – Hutus rebel against the Belgian colonial power and the Tutsi elite; 150,000 Tutsis flee to Burundi.

1961-1962 – The monarchy is abolished and a republic is announced.  Belgium withdraws.  Rwanda and Burundi become two separate and independent countries.  A Hutu revolution in Rwanda installs a new president, Gregoire Kayibanda; fighting continues and thousands of Tutsis are forced to flee.  In Burundi, Tutsis retain power.

1963 – Further massacre of Tutsis, this time in response to military attack by exiled Tutsis in Burundi.  Again more refugees leave the country.  It is estimated that by the mid-1960s half of the Tutsi population is living outside Rwanda.

1973 – The army chief of staff, General Juvenal Habyarimana, seizes power, pledging to restore order.  He sets up a one-party state.  A policy of ethnic quotas is entrenched in all public service employment.  Tutsis are restricted to nine percent of available jobs.

1975 – Habyarimana’s political party, the National Revolutionary Movement for Development (NRMD) is formed.  Hutus from the president’s home area of northern Rwanda are given overwhelming preference in public service and military jobs.  This pattern of exclusion of the Tutsis continues throughout the 1970s and 1980s.

1989 – Coffee prices collapse causing severe economic hardship in Rwanda.  In turn, this increases poverty and creates discontent.

1990 – Tutsi guerrillas invade Rwanda from Uganda.  After fierce fighting in which French and Zairian troops are called in to assist the government, a cease-fire is signed on March 29, 1991.

1990-1991 – The Rwandan army begins to train and arm civilian militias known as Interahamwe (“Those who stand together”).  For the next three years Habyarimana stalls on the establishment of a genuine multi-party system with power sharing.  Throughout this period thousands of Tutsis are killed in separate massacres around the country.  

1993 

August – Following months of negotiations, Habyarimana and the RPF sign the Arusha Accord that allows for the return of refugees and a coalition Hutu-RPF government.  2500 U.N. troops are deployed in Kigali to oversee the implementation of the accord.

September – President Habyarimana stalls on setting up a power-sharing government.  Training of militias intensifies.  Extremist radio station, Radio Mille Collines, begins broadcasting demands calling for attacks on Tutsis.  Human rights groups warn the international community of impending calamity.

1994

April 6 – President Habyarimana and the Burundian president, Cyprien Ntaryamira, are killed after their plane is shot down over Kigali.  Extremists, suspecting that the president is finally about to implement the Arusha Peace Accords, are believed to be behind the attack.  That night the killing begins.
LESSON 2: CONCEPTUALIZING HUMAN RIGHTS

Objectives:

Students will be able to:
· Better understand that the rights they may take for granted are not being upheld everywhere
· Decide what they think are universal human rights and who should uphold these rights
· Demonstrate an understanding of how the Universal Declaration of Human Rights (UDHR) was violated during the time of the genocide in Rwanda
ACTIVITY #1 – Everyday Human Rights

Procedure:

1. Ask the students to take out a blank sheet of paper.  Instruct them to write down everything that they do in a day, beginning from the moment that they wake up, and ending when they go to sleep.  Ask that they be as thorough as possible (allow plenty of time for them to finish).
2. Have students share one or more of their daily activities.

Some may include:

“I ate breakfast.”

“I drank a cup of coffee.”

“I brushed my teeth.”

“I walked to class.”

3. Begin a discussion of the rights that are involved with each activity.  The following questions may serve as a guide:

· Do you think that everyone in the world does similar activities?  Why or why not?  

· Should everyone be able to do that?  Who or what holds them back?

· What right(s) do you think this action entails?  (For example, “I ate breakfast” implies a right to food and water.  “I brushed my teeth” implies a right to clean water and knowledge of hygiene, education, etc.)

ACTIVITY #2 – The Universal Declaration of Human Rights

Procedure:

1. In small groups or as a class, brainstorm a definition for “human rights” and write these possibilities on the board.  Try to evolve a definition that everyone can agree upon and write it on a separate section of the blackboard or on a chart sheet by itself.
2. Brainstorm a list of human rights that everyone should have.  These may include individual rights as well as group rights.  
3. Now decide whose responsibility it is to uphold these rights.  Individuals?  Communities?  Organizations?  Governments?  All of the above?  None of the above?

4. Distribute Handout 2.1 and give the students some time to look over the list.  Use some or all of the following questions for discussion:
· How many did you come up with that are on the UN list?
· Are there any rights on the UDHR that you don’t think should be on there?  Why?
· Are there any that are missing?  Why do you think they are not there?
· Do you see these rights being upheld in your local communities?  Where?  How?
ACTIVITY #3 – How many violations can you see?

Procedure:

1. Distribute Handouts 2.2 – 2.4.  Give the students some time to look over the list.

2. Divide students into two groups – one to focus on Handout 2.2 and one to focus on Handout 2.3.

3. Based on their respective laws/commands, have each group complete Handout 2.4.  

4. Compare answers as a class.
HANDOUT 2.1 – Universal Declaration of Human Rights, 1948  (Abbreviated)
1. All human beings are born free and equal in dignity and rights.

2. Everyone is entitled to the rights and freedoms in this document, irrespective of race, color, sex, language, religion, political or other opinion, national or social origin, property, disability, birth or status.

3. Everyone has the right to life, liberty and personal security.

4. No one shall be held in slavery.

5. No one shall be subjected to the torture or to cruel, inhuman or degrading treatment.

6. Everyone has the right to be recognized as a person before the law.

7. Everyone is equal before the law.

8. Everyone has the right to legal remedy by a competent tribunal.

9. No one shall be subjected to arbitrary arrest, detention or exile.

10. Everyone is entitled to a fair and public hearing.

11. Everyone has the right to be considered innocent until proven guilty.

12. Everyone has the right to privacy, protected by the law.

13. Everyone has the right to move freely within the borders of their country, the right to leave any country, including his/her own, and the right to return to his/her country.

14. Everyone has the right to seek asylum from persecution in another country.

15. Everyone has the right to a nationality, and freedom to change his/her nationality.

16. Everyone of age has the right to marry and have a family, which can only be entered with free and full consent of both people.

17. Everyone has the right to own property.

18. Everyone is entitled to freedom of thought, conscience and religion.

19. Everyone is entitled to freedom of opinion, expression, and access to information.

20. Everyone is entitled to freedom of peaceful assembly and associated, and no one may be forced to belong to an association.

21. Everyone has the right to participate in the government and free elections of his/her country.

22. Everyone has the right to social security.

23. Everyone has the right to work in just and favorable condition, to obtain equal pay for equal work, and to join trade unions.

24. Everyone has the right to rest and leisure.

25. Everyone has the right to a standard of living adequate for his/her health and well-being.

26. Everyone has the right to education.

27. Everyone has the right to participate in the cultural life of the community.

28. Everyone has the right to a social order that ensure the realizations of the right and freedoms outlined in this Declaration.

29. Everyone shall be only subject to legal limitations that ensure the rights and freedoms outlined in this Declaration.

30. No individual or government may interfere with the above rights.

[image: image3.png]EDUCATE

AMNESTYUSA.ORG/EDUCATION




HANDOUT 2.2 – Selected Rwandan Laws

Introduction:

Traditional law regards the family as the subject of law.  The individual has rights only in terms of the responsibility he exercises in the interest of the group.  The family is a group linked by blood relationships, consisting of people who share a more or less distant common ancestor, though there is no precise degree at which one stops.

Article 24 of the Constitution establishes the nuclear family of a man, a woman and their children.  It is the only form of family protected by law.


“[T]he family, the natural foundation of the Rwandan family, is protected by the state.  It is the right and duty of 

the parents to bring up their children.”

Family Code of 1988

Article 3
Nationality prefers the man to the woman.  A Rwandan man can never lose citizenship. Children of a Rwandan man are automatically granted citizenship.  A Rwandan woman who marries a non-Rwandan man can lose her citizenship.  Children of a Rwandan woman and a non-Rwandan man are not eligible for citizenship unless the father is unknown or stateless.
Article 11
A woman who obtains national status can only pass it on to her children if she is widowed.
Article 83
The man decides where the family lives.  After the marriage the wife must be registered in her husband’s commune.
Article206
The man has control over the conjugal community.
Article 213
A woman cannot engage in commercial activity, employment, or legal matters without authorization from her husband.
Article 325
 A spouse who recognizes a child born out of wedlock must obtain the other spouse’s consent.
Article 345
Recognizes the equality of men and women in the household.  Contradictory provisions declare that the man is the natural head of the household, and that head of the union, his opinion will prevail.  Fore example, parents are to exercise their authority jointly over their children, but if they disagree the man decides the course of action.
Article 352
The man alone is responsible for the administration of the minor child’s assets.
Penal Code

Article 354
There is a harsher punishment for women who commit adultery.  Men are sentenced to 1-3 months.  Women are sentenced from 1 month-1 year.


Discussion Questions:
· Are there any codes that surprise you?  Why?
· Are there any codes that seem familiar to you – what are they and where have you seen something similar?
HANDOUT 2.3 – Hutu “Ten Commandments”, published in Kangura, December 6, 1990
1. Every Hutu must know that the Tutsi woman, wherever she may be, is working for the Tutsi ethnic cause.  In consequence, any Hutu is a traitor who:

· Acquires a Tutsi wife

· Acquires a Tutsi concubine

· Acquires a Tutsi secretary of protégée

2. Every Hutu must know that our Hutu daughters are more worthy and more conscientious as women, as wives and as mothers.  Aren’t they lovely, excellent secretaries, and more honest!

3. Hutu women, be vigilant and make sure that your husbands, brothers and sons see reason.

4. All Hutus must know that all Tutsis are dishonest in business.  Their only goal is ethnic superiority.  We have learned this by experience from experience.  In consequence, any Hutu is a traitor who:

· Forms a business alliance with a Tutsi

· Invests his own funds or public funds in a Tutsi enterprise

· Borrows money from or loans money to a Tutsi

· Grants favors to Tutsis (import licenses, bank loans, land for construction, public markets…)

5. Strategic positions such as politics, administration, economics, the military and security must be restricted to Hutu.

6. A Hutu majority must prevail throughout the educational system (pupils, scholars, and teachers).

7. The Rwandan Army must be exclusively Hutu.  The war of October 1990 has taught us that.  No soldier may marry a Tutsi woman.

8. Hutu must stop taking pity on the Tutsi.

9. Hutus wherever they be must stand united, in solidarity, and concerned with the fate of their Hutu brothers.  Hutu within and without Rwanda must constantly search for friends and allies to the Hutu Cause, beginning with their Bantu brothers.  Hutu must constantly counter Tutsi propaganda.  Hutu must stand firm and vigilant against their common enemy: the Tutsi.

10. The Social Revolution of 1959, the Referendum of 1961 and the Hutu Ideology must be taught to Hutu of every age.  Every Hutu must spread the word wherever he goes.  Any Hutu who persecutes his brother Hutu for spreading and teaching this ideology is a traitor.

Discussion Questions: 
· This broadcast and others like it in Rwanda took place in the early 1990s.  List some other major events of the 1990s.  How are they different from this one?  How are they similar?
· If you had been in Rwanda and heard this announcement, what would you have done?  Would you have said/done anything publicly about it?  Why or why not?
· Which division is being exploited more here – Hutu versus Tutsi or man versus woman?  Why do you think this is the case?
HANDOUT 2.4 – Which human right is violated by your law?

Put a check mark next to the articles of the UDHR that your law violates.

For example:  A man is arrested without being told of the charges and tortured.


UDHR Violations ( Articles 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 21, 25, 27, 30


Other possible UDHR violations, depending on the specific circumstances ( Articles 2, 19
	UDHR ARTICLES
	(

	1. RIGHT TO EQUALITY
	

	2. FREEDOM FROM DISCRIMINATION
	

	3. RIGHT TO LIFE, LIBERTY, PERSONAL SECURITY
	

	4. FREEDOM FROM SLAVERY
	

	5. FREEDOM FROM TORTURE AND DEGRADING TREATMENT
	

	6. RIGHT TO RECOGNITION AS A PERSON BEFORE THE LAW
	

	7. RIGHT TO EQUALITY BEFORE THE LAW
	

	8. RIGHT TO REMEDY BY COMPETENT TRIBUNAL
	

	9. FREEDOM FROM ARBITRARY ARREST AND EXILE
	

	10. RIGHT TO A FAIR PUBLIC HEARING
	

	11. RIGHT TO BE CONSIDERED INNOCENT UNTIL PROVEN GUILTY
	

	12. FREEDOM FROM INTERFERENCE WITH PRIVACY, FAMILY, HOME AND CORRESPONDENCE
	

	13. RIGHT TO FREE MOVEMENT IN AND OUT OF THE COUNTRY
	

	14. RIGHT TO ASYLUM IN OTHER COUNTRIES FROM PERSECUTION
	

	15. RIGHT TO A NATIONALITY AND FREEDOM TO CHANGE NATIONALITY
	

	16. RIGHT TO MARRIAGE AND FAMILY
	

	17. RIGHT TO OWN PROPERTY
	

	18. FREEDOM OF BELIEF AND RELIGION
	

	19. FREEDOM OF OPINION AND INFORMATION
	

	20. RIGHT OF PEACEFUL ASSEMBLY AND ASSOCIATION
	

	21. RIGHT TO PARTICIPATE IN GOVERNMENT AND FREE ELECTIONS
	

	22. RIGHT TO SOCIAL SECURITY
	

	23. RIGHT TO DESIRABLE WORK AND JOIN TRADE UNIONS
	

	24. RIGHT TO REST AND LEISURE
	

	25. RIGHT TO ADEQUATE LIVING STANDARD
	

	26. RIGHT TO EDUCATION
	

	27. RIGHT TO PARTICIPATE IN THE CULTURAL LIFE OF THE COMMUNITY
	

	28. RIGHT TO A SOCIAL ORDER THAT ARTICULATES THIS DOCUMENT
	

	29. EVERYONE SUBJECT TO LEGAL LIMITATIONS THAT ENSURE RIGHTS AND FREEDOMS
	

	30. FREEDOM FROM STATE OR PERSONAL INTERFERENCE IN THE ABOVE RIGHTS
	


LESSON 3: GENDER-BASED VIOLENCE

Objectives:

Students will be able to:

· Make the distinction between sex and gender

· Explore the stereotypes associated with gender and their effect on men and women’s daily lives
· Understand the causes and consequences of gender-based violence

· Recognize that violence against women is a human rights violation and rape is used as a weapon of war

ACTIVITY #1 – So many rules…

Procedure:

1. Using four sections of the blackboard or 4 sheets of chart paper, write the following headings:
Men should (be)/are


Women should (be)/are

Men shouldn’t (be)/aren’t

Women shouldn’t (be) /aren’t

2. Ask the students to list things they have heard that would fall under one of these categories.  Make of list of these statements.
3. Reflect on the answers.  The following points may be used as a guide for the conversation:
· What does it mean to have so many rules and assumptions about people?
· Do any of these stereotypes bother you?  Why?
· Are there any inconsistencies in your answers?  For example, “women should stay at home and raise the children”, “men should work outside of the home and not worry about the household” BUT “men should be the disciplinarians of their children”.  
· Briefly discuss how these ideas are not a natural set of rules, but rules created to limit people.
· Make the distinction between sex and gender – sex as biological and gender as a social construct that is arbitrarily determined.
· Transition to Activity #2 by discussing how these stereotypes perpetuate gender-based violence.  Examples may include action movies where often men are heroes after committing violent acts and women are only seen as exploitative and sexual characters.  One specific example may be a James Bond film.
Optional Extended Procedure:

1. Ask students to bring in advertisements from magazines, newspapers, etc. that represent a gender stereotype.
2. Tell them to be prepared to discuss the following:
· Which gender is being represented?  
· What is the message the advertisement is trying to send?  Who is the audience?
· What are the men doing?  What are the women doing?
· If there is more than one person in the advertisement, what is the relationship between these people?
· What do you think is supposed to be the relationship between the advertisement and the audience?  What is the message?
3. At the end of the discussion the following class, ask the students what they think can be done to change these stereotypes.  What can men do?  What can women do?
ACTIVITY #2 – Why does gender-based violence occur?

Procedure:

1. Using their knowledge of gender stereotypes , ask the students to complete Handout 3.1, brainstorming the causes of gender-based violence.  

2. Distribute Handout 3.2.  Compare and contrast the students’ answers with those on the handout.
ACTIVITY #3 – The Words of the Women

Procedure:

1. Distribute Handout 3.3  
2. Select four students and assign them one of the paragraphs.  Ask that they come to the front of the classroom, face their peers and read the passage aloud.  
**Note: Ideally, these students can take the lesson seriously as the subject matter can be quite explicit.

3. Discuss some or all of the following questions.  These questions are divided by passage, but it is up to the discretion of the educator to decide whether discussion will take place after each reading or at the very end.  If students are going to read one right after another, please allow a few moments of silence between each excerpt.

· Why do you think the militia used the word “marry”?  Why is this word significant?  What does it imply?

· What does this passage tell you about gender roles? (Silent blood of rape vs. active blood of war)

· Besides getting rid of the child, what other options could this woman have had?

· Why do you think she did not kill her child?

· What do you think happens to this child?  Will he receive medical care?  Shelter?  Will the child live?

· Where are the men who are supposed to protect these women?   
· What kind of violence is being used?  Did the militia have weapons?

· Compare the tone of each woman.  How are they coping differently?  What do you think is similar?

· These women are telling their stories for the first time to a man (Jonathan Torgovnik, the photographer).  Why?  How is this significant?

· What role does the media play in giving the women voice now? How did it take it away before?
ACTIVITY #4 – Consequences of Rape
Procedure:

1. Divide students into four groups and assign each one a category of the consequences of rape (see Handout 3.4 a-d).  

· Physical consequences

· Psychological consequences

· Economic consequences

· Social consequences 

2. Ask that each group read the handout and discuss the questions listed at the end.

3. Reconvene as a class and compare and contrast each group’s conversation.  Some important things to highlight may include:

· The interplay between categories

i. Physical scars and psychological results – how has the physical reminder of the violence affected the psychology of the women?

ii. Medical care and social stigma – if the women cannot talk about being raped because they will ostracized, how are they to get medical care?

iii. Individual psychological effects, like thoughts of suicide and guilt, and social effects of rape, like social stigma and broken families

iv. Economic effects and social effects – pre-genocide women depended on extended families for support, but now what?
· Are physical scars worse than psychological scars?  Ask students to defend one side or the other.

· Is it worse to be alone and independent or part of a family but dependent and blamed?  Ask students to defend one side or the other.

· Do you think the women face more judgment within the home or outside of it?

· How do you imagine the children’s relationships with their mothers?

· Do you think these consequences of rape are limited to Rwanda, or can they be applied elsewhere?  Explain.
Optional Extended Procedure:

1. Ask the students to search the Internet (whether through blogs, interviews or excerpts from published works, etc.) for stories of about gender-based violence/rape.  These stories do not have to be limited to women, but may include, for example, men who are sexually assaulted in the United States prison system.
2. Have them write a brief comparative essay or prepare an oral presentation in which they compare and contrast this story with the stories from Rwanda.  The following questions may serve as a guide:
· Where does this story take place?  What can you say about the location of gender-based violence?  How is it different from Rwanda?  How is it the same?

· How long did the victim wait to talk about the incident(s) of violence?

· How has the victim changed?  Physically?  Mentally?  Socially?  Economically?
· What do the stories say about gender roles?  Are there any that are being challenged?  How?

· How is this person coping?  What is their tone?

· How did the people around the victim (i.e. family, friends, co-workers) react?

· What happens after the abuse?  Are there any legal actions taken?  Medical treatment received?  

HANDOUT 3.1 - Factors that Promote and Enable Gender-Based Violence
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Part I: How many examples can you think of for each category?
For example:

· Cultural/Social – the belief that men are superior to women

· Economic – women have access to money only through their husbands

· Legal/Political – women cannot divorce men, but men can divorce women

CULTURAL/SOCIAL
1. _____________________________________________________________________




2. _____________________________________________________________________




3. _____________________________________________________________________

ECONOMIC

1. _____________________________________________________________________




2. _____________________________________________________________________




3. _____________________________________________________________________

LEGAL/POLITICAL
1. _____________________________________________________________________




2. _____________________________________________________________________




3. _____________________________________________________________________

Part II: How do you think these categories are related to one another?  (You may want to give an example.)

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
HANDOUT 3.2 - Factors that Perpetuate Gender-Based Violence
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* Cultural definitions of appropriate sex roles
e ex: "Men are...", "Women are..."
* Expectations of roles within relationships
* ex: Men should work and women should raise children.
* Belief in the inherent (natural) superiority of males
* |dea that the family is a unit under male control
* Customs of marriage like dowries and bride prices
* Traditions of using violence as a means to resolve
disputes

* Women's dependence of men for money to live
* ex: Women often go from being supported by their
fathers to being supported by their husbands, without
an in-between period of independent financial security
* Limited access to education and training for women
* Limited access to employment due to this lack of
education and training

* Lesser status of women either in written law and/or by
practice
* ex: Laws dealing with divorce and child custody where
men are favored
* ex: Laws that do not allow single women to own
property or inherity money
* Legal definitions of rape and domestic abuse that put the
victim's character on trial more than the defendant's
actions
* Few women who understand their rights
* Under-representation of women in power/politics





HANDOUT 3.3 – Giving Them Voice
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*“Thatday in the evening militias
came. Theytook me and my
other cousin’s sister and my
sister. Theytook us andlock us in
ahouse. Thenthey said they are
goingto rape us, but they used
the word marry. Theysaid they
are going to marry us until we
stopped breathing. So that night,
mysister told me to get ready
because she had already
experienced itand | had never
known whatit is like. It was that
night that | got my first
experienceand it was terrible.
They putus in one room, the
three of us and each one
mounted on us at differentturns.
After that it was morningand
they went away, they came back
inthe evening with clothes
stained with blood and pangas
and machetes that had blood and
they told us to wash the clothes
and machetes. Theytold us that
was going to be our job because
they also had other jobs to
accomplish. Theykeptdoing
that, coming with blood-stained
cloth. We washed the cloth, they
rape us at night and then the next
day they go to kill and the come
like that. Thatwas the pattern of
ourlife.”

Passage #2

*“My uncle asked me that | could
only enter his house if | accepted
to cooperate and throw the child
away. Because | saw how | was
living and that the conditions
were very difficult, | complied and
said that | was going to throw the
child. So my uncle was very
happy and he offered to give me
transportand he escorted me to
Butariwhere we had come from
to my homevillage. So we throw
that child in the forestaround our
formerhome and we took the
child, left it in the forestbut as
we were going to board the taxi,
myheart, | didn’tfeel
comfortable. I disappearedfrom
my uncle and went to find my
child. 1found thatinsects had
piled on him, he had cried there.
This part of the umbilical cord
was not off yet, it was still like a
wound, so there were insects in
there. They had eaten the eyes,
and every place —insects had
really eaten my child. So tried
to get it, removed the insects, put
iton my breastsagainand came
backwith it. My uncle said that if
| was taking the child, I shouldn’t
come back to even her sister’s
place. Butl insisted on coming
back with my child. My uncle left
me.”

Passage #3

*“Theysaid, “We are going to have
sex.” | said, “Can you please
wait? After the war | will be your
wife, take your time.” He said,
“One, who told you you would be
my wife and that you would still
be alive when the warends. Two,
I’'m not going to do it because
love you, I'monly going to do it
to show that yourarrogance and
pride that you can’t marry Hutu
men, that time has ended and
now | can do what | wantwith
you. Your life is in my hands.” So
I kept pleadingand to be honest|
had never, never had sex. | was a
virgin. So | didn’tknow. My
mother was there, my sister was
there. So he said, “if you are still
acoward, let me show you about
it.” So they removed all of my
mother’s clothes so she was
totally naked and they started
rapingher. Then| looked the
other side and he said, “No, look
hereand be prepared becausel
wantyou to see how it is done.
And then after this we will come
to you.” They closed the door.
They raped my mother, one after
another. Thentheyraped my
eldersister. Then he came to

me.

Passage #4

*“Theyrapedus. It was really
brutal. They came between six
andseven, all of them, one after
the otherin turn, they go, once
they areall done they all come
backthe next day — same again. |
don’thave words— | don’twant
to think aboutit again. We
begged them, we asked them to
kill us. They refused. Theykept
takingus to the roadblocks and
makingus sit there as they do
their killing jobs and after killing,
they come to rape us. Even when
they were doingall this to us,
they knew we hadn’teaten —no
food, nowater to drink. They
take you during the day, at night.
Theyare dirty, they are smelling,
they come with dirty jackets —
they justlie on you. Todayit's
one bastard smelling, the next
dayit’s another bastard with a
differentsmell. It'sterrible.”





HANDOUT 3.4 (a) – Physical/Health Consequences of Rape

“But most of my friends or people I knew or any other girl or woman that I know was raped, most of them have AIDS. Just imagine a life you are living not being sure of tomorrow, that you could die any time. Not because you went to enjoy, not because you had lover and you made love and you had fun. But because someone came and brutally forced himself on to you and he leaves you with HIV.”
“He had a machete and a spear.  He looked at me with a lot of bitterness and he got his machete and cut me in the face.  That’s the scar.  And before I had gained consciousness to find out what was happening he got the spear to throw it in.  When I was just confused and not knowing what to do because I was seeing blood oozing out of my face, he got a spear to pierce my ribs – that’s when I gathered thinking to tell me to run away so I ran.”  

“If you look at my foot, one day when I was trying to resist, they had raped me many times. I was feeling bad. Please give me peace. The man said, “First I am going to punish you” and he hit my leg and you can see the scar. After that hitting me I got paralyzed because it was a big wound. When I got paralyzed he started raping.” 

“After one month and fifteen days, they diagnosed and told me that in addition to the sexually transmitted diseases I had acquired, I also was pregnant.  They said I had gotten syphilis but I didn’t know what syphilis was at the time but my chest was hurting a lot because of the beating so the doctor also said that my respiratory system had been a bit affected.”

“I prefer if they had killed me than what they did to me, because even now, I live with the effects of that rape.  I am – my vaginal part, my private part, is torn apart.  I always have infections inside me.  But the worst is, I live with a virus.  I’m HIV-positive.”

Discussion Questions:

1. What access, if any, do you think these women have to medical care?

2. If any of these stories were from women who were raped in the United States, would their access to medical care change?  How so?

3. Some women are torn between two worlds – what are they and can they coexist?

4. How do you think physical consequences of rape relate to psychological, economic or social consequences?  Do you see any links?

5. How can the effects of rape be overcome?
HANDOUT 3.4 (b) – Psychological Consequences of Rape

“If you saw me before 1994, and you see me today, you can’t believe I am the same person. I have changed for the worse. I used to be a beautiful girl, I used to be loved. I used to have fun at home. It is now all lost. It is all now a nightmare. I feel I don’t have a bit of interest in life. Life is not interesting.” 

“They came and raped me.  One comes and he goes.  Another one comes and he goes.  I can’t count how many they were.  After the last man raped me, I told him I’m thirsty and if he could give me some water.  He said yes and brought a glass.  When I drank it, I realized it was blood.  The man said, “Drink you brother’s blood and go.”  

“I had never had sex until I was raped in genocide. I never loved this man at all. I always feared him. He always scared me. Even now I hear people say they enjoyed sex – I don’t know what it means to enjoy sex. For me sex has been a torture and I associate it with torture.”
“So I thought one night I am going to wake up very early, walk away and leave the child there and go and commit suicide by the road. Indeed I fulfilled my plan, in the morning I woke up, covered the child in bed, I walked to the road and as I was looking for a way to commit suicide, I looked for pills and I didn’t know where to buy them and besides I didn’t have any money to buy them. I knew there is a way where you put a rope and hang yourself. Then I looked for a rope and still I didn’t have money to buy a rope. Then I sat down and thought about my child, thought about myself. In me I had the feeling that this is cowardly action.” 
“When you are in group counseling, in group therapy, sometimes we are divided into groups and we are told to share our experiences, that thing has helped me, actually I forgot about myself when I with others. Because I was raped by one man. There are women who tell me they were raped by ten people. Others by five, others don’t even know the number. So when I come, I think through that and I realize mine is a very small problem compared to others, so it keeps me going.” 

“You will never know I have problems. During the day I pretend to be happy but at night I cry. I cry every night – you will never know my problems. I never talk about my life. I never talk about anything hurting me, I only deal with it at night, I cry and during the day I laugh and pretend…”
“If genocide and war ever changed me, it changed me negatively.  I don’t trust people anymore.  Honestly, I don’t trust any people.  Whoever I look at, anyone, I first look at them as bad people, and I change the attitude slowly, as we meet and talk, as we interact…I don’t know.  It will take time for me to learn trusting people.  I will never trust anyone.”  
Discussion Questions:

1. The social setting in Rwanda often prevents these women from talking about their experiences for years, even more than a decade?  Do you think talking about it soon after the attack would have been more therapeutic?  Why or why not?

2. Once these women do talk about their experiences, there often forms a hierarchy of victims.  For example, a woman who was raped by ten men is considered to be worse off than a woman who was raped by only one or two.  Do you believe this?  Why or why not?

3. Some women are torn between two worlds – what are they and can they ever coexist?

4. How do you think the psychological consequences of rape relate to the physical, economic or social consequences?  Do you see any links?
5. How can the effects of rape be overcome?
HANDOUT 3.4 (c) – Economic Consequences of Rape
“Even now, how he goes to school. Getting books, getting a pen, getting uniform for my son, it’s providence. I never plan now I am going to get uniform. Sometimes he sits at home for a whole term because I have failed to get pens and books. Whenever I think about his tomorrow I don’t know, and that is my biggest problem. If there is anything that tortures me, it is the tomorrow of my son.” 
“…the problem is how do I raise my child. The struggle is how do I raise the children? This is the challenge that I get. If I don’t get what to feed them, if I don’t get food, if I don’t have school fees for them, sometimes I have this temptation of doing things that I wouldn’t want to do. But just for the sake of my children… sometimes when I fail completely I am tempted to go back into prostitution, I really try not to but when I am pushed to the wall I’d do it.”
“The future?  For me, I don’t see the future.  I have problems that I think nobody has.  I don’t know what that boy is going to be tomorrow.  We don’t have a house.  This house, someone just helped me to be staying here.  We don’t have a land that I can say he will inherit… I don’t see any future, to be honest.” 
“Sometimes we go to sleep without a meal.  At night he [her son] wakes up and he tells me, “I’m hungry,” and he can’t have food.  That is where I am disturbed.  We don’t have a house, I don’t have a job.  That is what the difficult part is.”
“Life was extremely difficult for me, but at that time I was still managing, then I started to see my health deteriorating when I became weak, and I realized I had signs related to HIV.  I stayed like that for almost six months, but every time falling sick. One time I was sick for three months and admitted in the hospital, vomiting and with a running stomach.  But surprisingly, it is that daughter of mine that was attending to me all this time.  My daughter looked after me.  Some people told me I really died and resurrected.  But she was always there waiting for me…during those three months is when I really realized that my daughter was helpful because she went out and became a beggar, for my life.”
Discussion Questions:

1. Do you think poverty is a cause or a consequence of gender-based violence?  Explain.

2. Why is education so important for the children?  What will they get from it?  What will be some of the problems they face without it?

3. Some women are torn between two worlds – what are they and can they ever coexist?

4. How do you think the economic consequences of rape relate to the physical, psychological or social consequences?  Do you see any links?
5. How can the effects of rape be overcome?
HANDOUT 3.4 (d) – Social Consequences of Rape

“So one of the men took me to his home. He didn’t have a wife. So when we reached his home, he told me he had ‘married’ me and now I had become his ‘wife’. I shouldn’t get out of the house. He raped me every night and kept me captive for a whole month. In that one month I got pregnant and the result is that young boy Albert which you saw.” 
 “See, when genocide started, I was engaged with a fiancée. We were planning marriage. Among the people that they killed in the first three days, he was among them. I saw his body after being killed with machete. I lost love. After that the insult that was added to injury was now being raped by many men that I didn’t love and the result are those children. I never fell in love again, I never loved, I never enjoyed sex, I never enjoyed being a mother, having children but I have accepted it. That is my situation.”

“My uncle didn’t welcome me in the house because he asked me who was responsible for my pregnancy. I said if I am pregnant, then it must be the militias and I said that many of them had raped me. And he said I shouldn’t enter into his house carrying a baby of Hutus. He chased me away. I went but I didn’t know where to go.” 
“I must be honest with you, I never loved this child – I was torn between two worlds – I thought I was doing what my uncle and aunt wanted but also my heart was telling me not to do it but also whenever I remember what his father did to me I think that the only revenge would be to kill his son. I never did that. I’m lucky I didn’t do that. I forced myself to like him but he is unlikeable – the boy is too stubborn, too bad, he behaves like a street child. He leaves this place in the morning, he comes back at night explain to them what befell me.”
“I’ve never thought to tell her. She doesn’t know she was born out of rape. But she might know because my sister abuses her and says “you are the daughter of a militia. Your father killed my parents and my relatives. You are the daughter of a killer”. It is as the result of this that she knows. Maybe she knows that her father did bad things to my family. But she doesn’t know that her father raped me for her to be born. She knows that her father is a militia who either died or went to exile, that is it.”  
“Before my father died, he had told me I shouldn’t get pregnant before marriage. I imagined my brother asking me, “Why are you pregnant?  Who made you pregnant?”  So you had premarital sex.  I looked at him judging me and I didn’t have the energy to go through what I went through.  So I chose to avoid going to his home.”
“It is degrading for you to pass by and people say, oh you see that girl.  That girl was raped.  You know, you, you feel you don’t have value.  You don’t have as much value.  And so, I always avoid thinking about it…But if it was someone close to me they have a derogative name they use, they say we are leftovers of the militia’s sexual appetite.  And whenever I think about it, I hate myself.  I don’t want to talk about it.”
“Because I’ve reported the people in Gacaca (the criminal court), my family does not like me.  They said I should have kept quiet but I can’t keep quiet.  My neighbours, they are not friendly.  They attack my house everyday.”

Discussion Questions:
1. What does it mean for these women to be alone?  Would this be similar or different if an American woman was “alone”?  How?

2. How has the woman changed?  The family?  The community?

3. Consider the side of the family members for a moment – why would they shun these women, especially because they did not ask to be raped?

4. Some women are torn between two worlds – what are they and can they ever coexist?

5. How do you think the psychological consequences of rape relate to the physical, economic or social consequences?  Do you see any links?

6. How can the effects of rape be overcome?
LESSON 4: WHAT IS BEING DONE ABOUT IT? AN UNDERSTANDING OF INTERNATIONAL LAW

Objectives:

Students will be able to:

· Apply role play and mock trial techniques to demonstrate ways international law may be improved, particularly in combating violence against women
· Use the Convention on the Elimination of Discrimination Against Women (CEDAW) to talk about violence against women on a global scale
· Campaign for the rights of Rwandan women and children
ACTIVITY #1 – Mock-Trial, Gacaca Style

Procedure:

This activity will be in two parts, spanning two class periods.  The first is merely an introduction and assignment period, and should not take an entire class.

1. Distribute Handouts 4.1 and 4.2 to students.  Educators may go over the material with the students or allow some time for them to look it over themselves.  

2. The class should now determine roles (or the educator may choose to assign students into particular roles).  Characters should include the following:

· Judges – 4 students minimum – 2 to represent a Tutsi population and 2 to represent the Hutus
· Complainant

· Defendant

· Community-at-large (general assembly)

3. For homework, ask the students to prepare for their roles. 

4. Once the class has reconvened, the trial should begin.  Judges should begin by reading the list of grievances prepared by the complainant.  The community should then question the victim and defendant.  Each is allowed to respond, but they should not really interact with one another.  The community may also choose to talk amongst themselves without directly questioning either party.  Judges then pass judgment.  If found guilty, they may sentence the defendant.

5. The following discussion questions may used to debrief the class and as a tool for the students to reflect on the activity:

· Western values revere “justice” for the individual but Gacaca’s main goal is “peace” within the community.  What do you think is more important?  Why?

· How was this exercise similar to the legal system in the United States?  How was it different?

· What are some of the benefits of the Gacaca system in Rwanda?  What are some of the problems?

· How could you make this system more effective?

· Many international human rights standards place the responsibility not to commit abuses on the individual, even if that means soldiers disobeying orders from higher-ranking military officers, for example.  Should individual perpetrators of gender-based violence be punished, and if so, how?
· Who do you think is more responsible, the rapist or someone who orders/allows the rape to occur? Are they equally responsible?  Defend your answer.
ACTIVITY #2 – Convention on the Elimination of Discrimination against Women

Procedure:

1. Distribute Handout 4.4.  Ask the students to look over the selected articles while giving the following background information on the  Convention on the Elimination of Discrimination against Women:


2. Using CEDAW as a guideline, discuss some or all of the following questions.
· Why is it important that CEDAW is an international document?  How would it work differently if each country were to make its own rules?  Which one do you think is preferable?  Defend your answer.

· Why do you think the United States hasn’t ratified CEDAW?

· Did you notice that the other states that haven’t ratified were Iran, Sudan, Somalia, and Mongolia?  These are not countries to which the United States is usually linked.  What do you make of this fact?

· Compare and contrast this legal outline to the Gacaca system – one is more formal, clearly setting rules in place that must be followed every time, while the other one is less formal, leaving it up to the community to decide case by case.  Which one do you think works better?  Have students defend one side of the other.

· This agreement is meant for states to uphold, but is there anything that individuals can do to make sure these values are protected?  Is there anything your school/group can do?  If so, what?

· Visit http://www.amnestyusa.org/cedaw to take action and encourage the US to ratify CEDAW.

Optional Extended Procedure:

1. Using Handout 4.4 as a guide, have students keep a journal for a week, a month, or a term.  In this journal, they should document instances where women’s rights are upheld and moments where they are being violated.  Students may choose to cite cases from the news, their neighborhood, or their school.

2. At the end of the assignment, students may share responses with the class or write a reflective essay summarizing their observations.
ACTIVITY #3 – Act Now!

Procedure:

1. Divide the students into groups and tell the students that they are now going to create their own non-profit organization/campaign.  Each group should be assigned one photograph, and told that the woman and child presented in the picture is its inspiration.

2. Students must come up with visual and/or oral presentation to convince others to join their cause.  Depending on the resources available to you, some ideas may be a three-fold brochure, a poster, a website, a commercial, a newspaper advertisement or editorial.  They may also choose to include:

·    A name for their organization/campaign

·    A mission statement/vision to distribute to their constituency

·    A slogan to accompany their photograph for advertising and fundraising purposes

·    A plan to fundraise (or even better, host a fundraiser!) for the medical care of these women or the education of their children

·    A brochure or poster highlighting the human rights violations and what can be done about it

·    A theme song to accompany a commercial

·    A website or social-network page

*Note: Encourage students to be as creative as possible.  Have fun with it!  These ideas are merely suggestions, but this list is not meant, in any way, to be limiting.

HANDOUT 4.1 – Gacaca Mock Trial

Background: 


The Crimes:

There are three levels of crimes.  Gacaca only has jurisdiction over Categories II and III.  It will collect evidence and testimonies for Category I, but then the case is transferred to the state level.  For the purposes of this exercise, your Gacaca court will hear all types of cases.

	Category I
	Planners, organizers and leaders of the genocide (i.e. those in positions of authority), presumed infamous assassins, those who alleged to have committed sexual crimes involving torture or rape, those who allegedly committed indignities to a dead body

	Category II
	Perpetrators, co-perpetrators, or accomplices of voluntary homicide or violence with the intention to cause death or serious bodily harm leading to death

	Category III
	Perpetrators of crimes resulting in property damage


Some things to keep in mind:

· Gacaca judges receive 6 days of training.  Most officials do not come from a human rights background or even a legal background.
· The judicial process only begins when a victim makes a complaint.  In addition, (s)he must make a detailed list of damages, and this list must be reviewed before approaching the defendant for a confession.
· Most of the officials are men.
· Many women are not informed of their right to bring a case to trial.  Furthermore, Gacaca historically involves the entire community, and many women are not aware that they may testify in private beforehand.
· Questioning does not take place as we might imagine – anyone can ask anything they want.
· If a defendant points the finger at other members of the community who have committed crimes while (s)he is confessing, the sentence may be reduced even further.
· At the current rate of prosecutions, it would take another 110 years to prosecute all those accused of genocide crimes.
HANDOUT 4.2 – Gacaca Procedure
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HANDOUT 4.3 – Characters: Prepare For Your Roles
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Review Handout 2.2 for
customary Rwandan law.
While these rules are no
longer part of your written
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position. Are you Tutsi or
Hutu? What does that
mean for this case?

COMPLAINANT

Come up with a list of
greviances against the
defendant. These need to
be as specific as possible,
but it is important to keep
in mind everything you have
talked about gender roles
and social pressures to
conform.

If needed, you may refer to
Handouts 3.4(a-d)

DEFENDANT

Reflect on gender roles as
well as the customary laws
onHandout 2.2. Try to use
these to your advantage, as
the community and judges
are all aware of these
practices.

You should try to win the

crowd over and blame the
victim.

COMMUNITY

You can choose how you
want to act individually, but
there should be a mix of
opinions. You can be Tutsi
or Hutu. You can be male
or female. You can side
with the complainant or the
defendant. Whoever you
are, you must try to act out
your role throughout the
trial.




HANDOUT 4.4 – Convention on the Elimination of Discrimination against Women (CEDAW)

	Article 1
“Discrimination against women” means any separation, exclusion or control of women just because they are women.  Discrimination can apply whether or not the women is married.
	Article 2
Countries should take action against discrimination by passing laws that punish people who single out women and remove laws that unfairly punish women just because they are women.

	Article 5
Countries should work to get rid of stereotypes about men and women and instead work for the equality of men and women.
	Article 7
All women are allowed to vote in all elections and they have equal opportunities to run for political office if they so choose.

	Article 9

Women have a right to their own nationality, and should not change it to match their husband’s.  In addition, children can take the nationality of their mothers and their fathers.
	Article 12

Women have equal access to health care, including services connected with pregnancy.  If necessary, countries should take every step to make sure these services are available.

	Article 15

Women have equal rights to property and can enter into contracts on their own.  States should get rid of laws that forbid women from owning and/or inheriting property.  In addition, women can choose to move from one property to another.
	Article 16

Women have the right to marry whomever they want.  They can choose their spouse and once married, women are just as able to make decisions about their household as their husbands.  They also have equal rights to their children and their children’s education.
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Glossary

	Activism
	Intentional action by an individual or group that is meant to generate social or political change

	Apartheid
	Apartheid refers to the policies of racial segregation in South Africa prior to 1994 political elections, where black South Africans were able to run for office and vote

	Arusha Accords
	The Arusha Accords were signed on August 4, 1993 in Arusha, Tanzania by representatives of both the Hutus and the Tutsis.  The Hutu-led government agreed to give more cabinet positions to the Tutsis as well as a restructuring of the Rwandan army to include 60% Hutu and 40% Tutsi forces.  A transitional government was set up, but within a year, genocide began.

	Awareness
	In the context of this curriculum, awareness can be defined as an individual’s initial access or exposure to an issue or situation

	Berlin Conference
	(1884-1885)  Gathering of European powers in order to regulate colonization and trade in Africa.  After this conference, Rwanda officially became subject to colonial rule.

	Convention on the Elimination of Discrimination Against Women (CEDAW)
	CEDAW is the only comprehensive international treaty addressing women’s rights.  Commonly referred to as international “bill of rights” for women it establishes both a universal definition of discrimination against women and an agenda for action to prevent such abuse.

	Discrimination Against Women
	According to CEDAW, the term discrimination against women means “any distinction, exclusion or restriction made on the basis of sex which has the effect or purpose of impairing or nullifying the recognition, enjoyment or exercise by women, irrespective of their marital status, on a basis of equality of men and women, of human rights and fundamental freedoms in the political, economic, social, cultural, civil or any other field.” (Article 1)

	Gacaca
	Gacaca is the traditional Rwandan way of settling disputes, adopted again after the genocide 

to reestablish harmony within the country

	Gender
	Refers to the socially constructed roles, behaviors, activities, and attributes that a given society considers appropriate for men and women. Discussions of gender commonly use the terms “masculine” and “feminine”. (http://www.who.int/gender/whatisgender/en/index.html)  

	Gender-Based Violence
	Violence directed against a woman because she is a woman or that affects women disproportionately.  According the Declaration on the Elimination of Violence Against Women, Articles 1-2, the legal definition is as follows: “Any act of gender-based violence that results in, or is likely to result in, physical, sexual or psychological harm or suffering to women, including threats of such acts, coercion or arbitrary deprivation of liberty, whether occurring in public or in private life.  Violence against women shall be understood to encompass, but not be limited to, the following:

· Physical, sexual and psychological violence occurring in the family, including battering, sexual abuse of female children in the household, dowry-related violence, marital rape, female genital mutilation and other traditional practices harmful to women, non-spousal violence and violence related to exploitation;

· Physical, sexual and psychological violence occurring within the general community, including rape, sexual abuse, sexual harassment and intimidation;

· Physical, sexual and psychological violence perpetrated or condoned by the State, wherever it occurs.

	Genocide
	According to the Convention on the Prevention and Punishment of the Crime of Genocide, Article 2, the legal definition is as follows: “Any of the following acts committed with intent to destroy, in whole or in part, a national, ethnical, racial or religious group, as such:

· Killing members of the group;

· Causing serious bodily or mental harm to members of the group;

· Creating living conditions of the group with the intent to bring about its physical destruction in whole or in part;

· Imposing measures intended to prevent births within the group;

· Forcibly transferring children of the group to another group”

	Human Rights Educator
	Anyone who raises awareness about an issue and precipitates change through discourse

	Hutu
	The Hutu are the largest of three ethnic groups within Rwanda, massing approximately 84% of the total population. Despite their numbers, they were oppressed under the colonial regime because they were considered to be inferior.  Hutus were largely responsible for the genocide in 1994.

	Interahamwe
	Kinyarwanda for “those who stand together”, the Interahamwe was the Hutu militia responsible for the majority of killings and rapes during the 100 days of fighting.

	International Criminal Tribunals
	Courts formed by the UN to prosecute those responsible for war crimes in 

Rwanda, Yugoslavia, and other war-torn countries, which provided the basis for the International Criminal Court.  The tribunals are designed to “bring justice to victims and to deter others from committing such crimes in the future.” (http://www.globalpolicy.org/intljustice/tribindx.htm)

	International Violence Against Women Act (I-VAWA)
	The International Violence Against Women Act is an effort by the United States to address 
global violence against women.  It directs the U.S. government to create a comprehensive, 5-
year strategy to reduce violence in 10-20 diverse countries identified as having severe levels of 
violence against women, giving out more than $1 billion in aid to support international 
programs.


	Legal Obligation
	After agreeing to an international declaration, states are legally obligated to take steps to incorporate the content of the agreement into their own domestic law.  

	Sex
	Refers to the biological and physiological characteristics that define men and women; for 

example, reproductive functions.  “Male” and “female” are the terms most commonly used 
when talking about sex.  (http://www.who.int/gender/whatisgender/en/index.html)

	Social Change
	A general term that refers to the change in social norms, that is, what is expected of individuals and communities

	Subsistence Farming
	Farmers only grow enough food to feed their families and do not pay as much attention to “market prices”

	Tutsi
	The Tutsis are the second largest ethnic group of Rwanda; they are about 15% of the population.  The Tutsis were favored under Belgian rule because they were seen to be more “white” like their conquerors.  Tutsis along with Hutu opponents made up the majority of the genocide victims.

	Universal Declaration of Human Rights (UDHR)
	A declaration adopted by the United Nations General Assembly (A/RES/217, 10 December 1948 at Palais de Challiot, Paris).  It consists of 30 articles which outline the 

view of the United Nations on the human rights guaranteed to all people


Teacher’s Resources
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Seven Stages of Genocide

By Dr. Gregory H. Stanton, President of Genocide Watch

Prevention of genocide requires a structural understanding of the genocidal process.  Genocide has seven stages or operational processes.  The first stages precede the later stages, but continue to operate throughout the genocidal process.  Each stage reinforces the others.  A strategy to prevent genocide should attack each stage, each process.  

Classification
All languages and cultures require classification – division of the natural and social world into categories.  We distinguish and classify objects and people.  All cultures have categories to distinguish between us and them, between members of our group, and others.  We treat different categories of people differently.  Racial and ethnic classification may be defined by absurdly detailed laws – the Nazi Nuremburg laws, the “one drop” laws of segregation in America, or apartheid classification laws in South Africa.  Racist societies often prohibit mixed categories and outlaw miscegenation.  Bipolar societies are the most likely to experience genocide.  In Rwanda and Burundi, children acquire the ethnicity of their fathers, either Hutu or Tutsi.  Mixed marriages do not result in mixed race children, according to Rwandan and Burundian custom.

Symbolization
We use symbols to name and signify our classifications.  We name some people Hutu and other Tutsi, or Jewish, or Gypsy.  Sometimes physical characteristics – skin color or nose shape – become symbols for classification.  Other symbols, like customary dress or facial scars, are socially imposed by groups upon their own members.  Genocidal governments often required members of a targeted group to wear and identifying symbol or distinctive clothing – e.g. the yellow star of David for Jews in Germany under Nazi rule.  The Khmer Rouge forced people from the Eastern Zone to wear a blue-checked scarf, marking them for forced relocation and elimination.  Without symbols for our classifications, they would become literally insignificant.  Yellow stars became insignificant in Denmark because non-Jewish Danes also chose to wear them under German occupation during World War II, rejecting the Nazi classification system.

Dehumanization
Classification and symbolization are fundamental operations in all cultures.  They become stages of genocide only when combined with dehumanization.  Denial of the humanity of others is the step that permits killing with impunity.  The universal human abhorrence of murder of members of one’s own group is overcome by treating the victims as less than human.  In incitements to genocide, the target groups are called animal names – Nazi propaganda called Jews “rats” or “vermin;” Rwandan Hutu hate radio referred to Tutsi as “cockroaches.”  Bodies of genocide victims are often mutilated to express this denial of humanity.  Such atrocities then become the justification for revenge killings, because they are evidence that the killers must be monsters, not human beings themselves.

Organization
Genocide is always collective because it derives its impetus from group identification.  It is always organized, often by states, but also by militias and hate groups.  Planning need not be elaborate: Hindu mobs may hunt down Sikhs or Muslims, led by local leaders.  Methods of killing need not be complex – Tutsi in Rwanda died from machetes; Muslim Chams in Cambodia from hoe-blades to the back of the neck (“bullets must not be wasted” was the rule at Cambodian extermination prisons, expressing the dehumanization of the victims).  The social organization of genocide varies by culture.  It reached its most mechanized, bureaucratic form in the Nazi death camps.  But it is always organized, whether by the Nazi SS or the Rwandan Interahamwe.  Death squads may be trained for mass murder, as in Rwanda, and then force everyone to participate, spreading hysteria and overcoming individual resistance.
Polarization
Genocide proceeds in a downward cycle of killings until, like a whirlpool, it reaches the vortex of mass murder.  Killing by one group may provoke revenge killings by the other.  Such massacres are aimed at polarization, the systematic elimination of moderates who would slow the cycle.  The first to be killed in a genocide are moderates from the perpetrator’s group who might oppose the extremists: the Hutu Supreme Court Chief Justice and Prime Minister in Rwanda, and the Tutsi Archbishop in Burundi.  Extremists target moderate leaders and their families.  The center cannot hold, and the extremists take over, polarizing the conflict until negotiated settlement is impossible.

Identification
Lists of victims are usually drawn up during genocide.  Houses are marked, and maps are made.  Individuals are forced to carry identification cards containing their ethnic or religious origin, because this greatly speeds up the slaughter.  In Germany, the identification of Jews, defined by law, was performed by a methodical bureaucracy.  In Rwanda, identity cards showed each person’s ethnicity and Tutsi were pulled from cars at roadblocks and murdered.  Throwing away the cards did not help, because anyone who could not prove he was Hutu was presumed to be Tutsi.  Hutu militiamen conducted crude mouth exams to test claims to Hutu identity.

Extermination
The final step, the final solution, is extermination.  It is considered extermination rather than murder because the victims are not considered human.  They are vermin, rats or cockroaches.  Killing is described by euphemisms of purification: “ethnic cleansing” in Bosnia, “ratonade” (rat extermination) in Algeria.  All members of the alien group are killed, including children.  Because they are not considered persons, their bodies are buried in mass graves or burnt like garbage.
Source:

http://www.genocidewatch.org/7stages.htm

Women’s History and Human Rights Timeline
1628 

The British Petition of Rights declares that no freedom can be withheld without legal cause. 

1777

All states pass laws which take away women’s right to vote.

1790
The Declaration of the Rights of Woman and Citizen by Olympe de Gouges, French playwright 
and feminist. She demanded the same rights for French women that French men were demanding for themselves.  She was later executed at the guillotine.  

1792

A Vindication of the Rights of Women by Mary Wollstonecraft. In the essay, she argues for women’s 
equality, and their right to an education. Women have the right to participate in politics, to be not only nurses, but doctors; not only mothers, but mothers with an education. 

1833

Oberlin College, Ohio, First co-ed college in the United States.

1838

Mount Holyoke College is established in Massachusetts as the first women’s college.

1839

Mississippi becomes the first state where can women hold property in own name.

1848

The first Women’s Rights Convention is held in Seneca Falls, New York.

1848

Some 200 women and men meet in Seneca Falls, New York, to draft a "bill of rights" outlining the social, 
civil, and religious rights of women.

1850

First national Women’s Rights Convention – Worcester MA.  (Key events in women’s rights movement)

Women are granted the right to own land in Oregon.

1868

The 14th Amendment is ratified, denying women the right to vote.

Women lawyers are licensed in the U.S.

1869

The National Woman Suffrage Association (NWSA) and the American Woman Suffrage Association 
(AWSA) are formed.

1878

Women’s Suffrage Amendment is introduced to Congress

1890

The NWSA and the AWSA reunite to form the National American Woman Suffrage Association (NAWSA).

Wyoming is first state to allow women to vote. – check, some timelines say Colorado.

1903

The National Women’s Trade Union League (WTUL) is formed with the goal of advocating for improved 
wages and working conditions for women.

1920

US women win the right to vote (19th Amendment). 

American Civil Liberties Union (ACLU) founded. 

1923

The National Women's Party first proposes the Equal Rights Amendment to eliminate discrimination on 
the basis of sex. It has never been ratified

1946

Commission on Human Rights established by the UN Economic and Social Council (ECOSOC).
Commission on the Status of Women is established by ECOSOC (where it was originally a sub-commission of the Commission on Human Rights).

1948

UN adopts the Universal Declaration of Human Rights.

1953
European Commission on Human Rights and Court of Human Rights are created; Convention on Political Rights of Women (UN) is adopted.

1955

The first lesbian organization forms in San Francisco. (CA NOW: Women’s History Timeline)

1957

Convention on Nationality of Married Women (UN). 

1959

Declaration of the Rights of the Child (United Nations)

1960

The Food and Drug Administration approves the use and distribution of birth control pills (Women’s 
History Month Timeline of Achievements)

1961

Amnesty International founded

1963

June 10th, Congress passes the Equal Pay Act, promising equitable wages for the same work, regardless 
of the race, color, religion, national origin, or sex. (Legacy ’98: Detailed Timeline)

Feminine Mystique is published by Betty Friedan (CA NOW: Women’s History Timeline)

1966

The National Organization for Women (NOW) is founded by Betty Goldstein Friedan

1966

The International Covenant on Civil and Political Rights and the International Covenant on Economic, 
Social and Cultural Rights are ratified by the United Nations. Along with the UDHR, they complete the International Bill of Human Rights. 

1967

The United Nations approves the ‘Declaration of Women’s Rights’ (CA NOW: Women’s History Timeline)

1967

Declaration on the Elimination of Discrimination against Women (United Nations).

1970

50,000 people march in New York City for the first Women's Strike for Equality

1971

Work by NY Radical Feminists results in the establishment of rape crisis centers across the country.

1979
 
International Convention on the Elimination of All Forms of Discrimination against Women is ratified by 
the United Nations. 

1980

United States signs the Convention on the Elimination of All Forms of Discrimination against Women 
(CEDAW).

1981

Sandra Day O'Connor becomes first woman appointed to the U.S. Supreme Court.

1986

The Supreme Court declares that sexual harassment is a form of illegal employment discrimination (CA 
NOW: Women’s History Timeline).

1987

Women’s History Week is expanded to the full month of March and is celebrated for the first time (CA 
NOW: Women’s History Timeline).

1989

Convention on the Rights of the Child (United Nations)

1990

Women serve in combat for the first time in the Gulf War (CA NOW: Women’s History Timeline).

1991

The Non-traditional Employment Act is passed, opening up male-oriented industries to women (CA 
NOW: Women’s History Timeline).

1992

United States ratifies the International Covenant on Civil and Political Rights.

1993

Marital and date rape is finally illegal in all 50 states.

The first ‘Take Our Daughters to Work Day’ is celebrated (CA NOW: Women’s History Timeline).

1995

Beijing Declaration at the World Conference on Women declares, "Women’s rights are human rights." 
Conference participants agree on a five-year action plan to enhance the social, economic and political 
empowerment of women, improve their health, advance their education and promote their marital and sexual rights.

1997

Madeleine K. Albright becomes first woman U.S. Secretary of State.

2000

The Violence against Women Act is reauthorized, providing funding for domestic violence programs, 
rape crisis centers and phone hotlines. (CA NOW: Women’s History Timeline).

2001

G.W. Bush bans federal aid to international family planning that offers abortion counseling with 
separate funds, cuts prescription contraceptive coverage for federal employees. (CA NOW: Women’s History Timeline).

2004

The majority of the countries in the world have ratified CEDAW—with the exception of the United 
States, Iran, Sudan, Somalia, and Mongolia.

1994-2005
UN Decade for Human Rights Education is declared on December 23 (UN).

Books, Articles and Publications

A People Betrayed: The Role of the West in Rwanda’s Genocide, Linda Melvern, Zed Books, 2000.

A Problem from Hell: America and the Age of Genocide, Samantha Power, Perennial, 2003.

The Colour of Darkness, Lesley Bilinda, Hodder and Stoughton, 1996.

Ejo: Poems, Rwanda, 1991-1994, Derick Burleson, Ronald Wallace (Editor), Publisher: University of Wisconsin Press; 1st edition (Novemmber 30, 2000).   (Felix Pollak Prize in Poetry)

Eyewitness to a Genocide: The United Nations and Rwanda, Michael Barnett, Cornell University Press, ISBN: 0801488672, 2003. 

The Graves Are Not Yet Full: Race, Tribe, and Power in the Heart of Africa, Bill Berkeley, Basic Books, 2002. 

The Key to My Neighbor's House: Seeking Justice in Bosnia and Rwanda, Elizabeth Neuffer, Picador USA, 2002.

The Lion, the Fox and the Eagle: A Story of Generals and Justice in Rwanda and Yugoslavia, Carol Off, Vintage Canada, 2001.

Land of a Thousand Hills: My Life in Rwanda, Rosamond Halsey Carr, Plume, 2000.

Leave None to Tell the Story: Genocide in Rwanda, Alison Liebhafsky Des Forges, Human Rights Watch, 1999.

Mass Hate: The Global Rise of Genocide and Terror, Neil J. Kressel, Westview Press, 2002. 

Me Against My Brothers: At War in Somalia, Sudan and Rwanda, Scott Peterson, Routledge, April 2000.

Out of Madness, A Matriarchy, Kimberly Acquaro and Peter Landesman, http://www.motherjones.com/news/featurex/2003/01/ma_spc_01.html
Rwanda: Death, Despair and Defiance, African Rights, African Rights, 1995.

Rwanda: The Preventable Genocide, Organization of American Unity, International Panel of Eminent Personalities, 2000, http://www.visiontv.ca/RememberRwanda/Report.pdf
Rwanda and Genocide in the Twentieth Century, Alain Destexhe, Alison Marschner, William Shawcross, New York University Press, 1996.

The Rwanda Crisis: History of a Genocide, Gérard Prunier, Columbia University Press; 1995.

Season of Blood: A Rwandan Journey, Fergal Keane, Penguin USA, 1997. 

Shake Hands with the Devil : The Failure of Humanity in Rwanda, Romeo Dallaire, 2003.

Testimony Before House Subcommittee on Africa, Howard Wolpe, Special Envoy, Washington, DC, September 28, 1999, http://www.state.gov/www/policy_remarks/1999/990928_wolpe_africa.html
The US and the Genocide in Rwanda in 1994, William Ferroggiaro (ed.), National Security Archive Electronic Briefing Book, August 20, 2001, http://www.gwu.edu/%7Ensarchiv/NSAEBB/NSAEBB53/index.html
We Wish to Inform You That Tomorrow We Will Be Killed With Our Families: Stories from Rwanda, Philip Gourevitch, Picador USA, 1999.
When Victims Become Killers: Colonialism, Nativism, and the Genocide in Rwanda, Mahmood Mamdani, Princeton University Press, 2002. 
Witness to Genocide: The Children of Rwanda: Drawings by Child Survivors of the Rwandan Genocide of 1994, Richard A. Salem and Hillary Rodham Clinton, Friendship Press; May 2000.

Films

100 Days in Rwanda -  http://www.100daysinRwanda.net
A Good Man in Hell: General Romeo Dallaire and the Rwanda Genocide available free from the US Holocaust Memorial Museum. Contact Bridget Conley at bconley@ushmm.org.

Gacaca – http://www.frif.com/new2002/gac.html
Hotel Rwanda

Itsembatsemba: Rwanda One Genocide Later – http://www.hrw.org/iff-97/filmae/corditse.html
The Triumph of Evil – http://www.pbs.org/wgbh/pages/frontline/shows/evil/
Valentina's Nightmare – http://www.pbs.org/wgbh/pages/frontline/shows/rwanda/
Additional Website Resources

Rwanda

https://www.cia.gov/library/publications/the-world-factbook/geos/rw.html
CIA World Factbook Entry for Rwanda – current statistics and figures for Rwanda’s geography, people, government, economy, communication, transportation, and military

http://www.africa.upenn.edu/Country_Specific/Rwanda.html

Compilation of online resources related to Rwanda
http://www.amnestyusa.org/countries/sudan/timeline_rwanda.pdf

Amnesty International’s timeline of Rwanda, up to the beginning of the genocide
http://news.bbc.co.uk/2/hi/africa/1070329.stm

BBC’s timeline of Rwandan history up until the present day

http://www.pbs.org/wgbh/pages/frontline/shows/ghosts/etc/crontext.html

Detailed timeline of the genocide

Genocide

http://www.hrw.org/reports/1999/rwanda/Geno1-3-09.htm
Report by Human Rights Watch explaining the history of “Hutu” and “Tutsi”, including the colonial and modern-day context of such terminology

http://www.wcl.american.edu/humright/center/rwanda/lesson.cfm
Genocide Teaching Project, Center for Human Rights and Humanitarian Law at American University – lesson to teach high school students about the legal concept of genocide by looking at the Genocide Convention

http://www.genocidewatch.org/FIVEMISCONCEPTIONSABOUTUSINGTHEWORDGENOCIDEbyGregoryStanton.htm

Five Misconceptions About Using the Word Genocide, Dr. Gregory Stanton, President of Genocide Watch

http://www.historyplace.com/worldhistory/genocide/index.html
Genocide in the 20th Century – including links to Bosnia-Herzegovina, Rwanda, Cambodia, Holocaust, Nanking, and Armenia

http://www.hrweb.org/legal/genocide.html

Full text of the Convention on the Prevention and Punishment of the Crime of Genocide

http://www.pbs.org/wgbh/pages/frontline/shows/evil/
The Triumph of Evil, PBS – A report on the genocide, including interviews with UN and US officials and a chronology of events

http://www.pbs.org/wgbh/pages/frontline/shows/ghosts/

Ghosts of Rwanda, PBS – Analysis of America’s response to the Rwandan genocide including interviews and videos

Gender-Based Violence/Violence Against Women

http://www.amnestyusa.org/our-priorities/violence-against-women/page.do?id=1011012&n1=3&n2=39
Amnesty International’s Stop Violence Against Women (SVAW) Campaign, including information on Maze of Injustice and the International Violence Against Women Act (I-VAWA)

http://www.hrea.org/erc/Library/display_doc.php?url=http%3A%2F%2Fwww.reliefweb.int%2Frw%2Frwt.nsf%2Fdb900SID%2FNVEA-5ULKLS%2F%24File%2Funicef-totgender.pdf%3FOpenElement&external=N

UNICEF Training on Gender-Based Violence, focusing on sexual exploitation and abuse

http://www.amnesty.org/en/library/info/AFR47/007/2004

“Rwanda: Marked for Death”, Amnesty International Report – rape survivors living with HIV/AIDS in Rwanda

http://www.hrw.org/reports/1996/Rwanda.htm

“Shattered Lives: Sexual Violence during the Rwandan Genocide and its Aftermath”, Human Rights Watch

http://www.ovw.usdoj.gov/

United States Department of Justice, Office on Violence Against Women

http://www.vaw.umn.edu/
Online resources for domestic violence and sexual assault, including advocacy, child custody and protection, and criminal justice response

http://www.unfpa.org/gender/violence.htm

United Nations Population Fund’s  information on gender-based violence, including links to case studies and “A 

Practical Approach to Gender-based Violence”

http://www.state.gov/g/wi/

United States Department of State, Office of International Women’s Issues

HIV/AIDS

http://www.amnesty.org/en/library/info/AFR47/007/2004

“Rwanda: Marked for Death”, Amnesty International Report – rape survivors living with HIV/AIDS in Rwanda

http://www.cdc.gov/hiv/resources/factsheets/

Center for Disease Control and Prevention, US statistics and figures on HIV/AIDS, including a breakdown of 

ethnicities, gender, and age

http://www.unaids.org/en/

United Nations Program for HIV/AIDS

http://www.usaid.gov/our_work/global_health/aids/Countries/africa/rwanda.html

USAID – US projects dealing with HIV/AIDS in East Africa with a section devoted to Rwanda

http://www.globalhealthreporting.org/article.asp?DR_ID=53043
“Counseling Heterosexual Couples about HIV in Zambia, Rwanda Could Prevent 60% of HIV Cases”, Global Health Reporting – website also has searchable data by country

Rwandan Family Code

http://www.grandslacs.net/doc/2314.pdf
Family Law in Rwanda, Charles Ntampaka – includes background information about the organization of families in Rwanda as well as Western influences in the evolution of the family


Hutu 10 Commandments

http://www.trumanwebdesign.com/~catalina/commandments.htm

Hutu Ten Commandments as published in Kangura newspaper
UDHR

http://www.un.org/events/humanrights/udhr60/index.shtml
60th Anniversary page for the UDHR, including a history of the document, its evolution in international law, and ideas for teaching and activism

http://www0.un.org/cyberschoolbus/humanrights/resources/plain.asp

Plain language UDHR

CEDAW

http://www.un.org/womenwatch/daw/cedaw/

Full text and history of the Convention on the Elimination of Discrimination Against Women

http://www.unausa.org/site/pp.asp?c=fvKRI8MPJpF&b=379779
United Nations Association of the United States of America and the Business Council for the United Nations – Talking Points on CEDAW

http://unifem-eseasia.org/projects/Cedaw/cedawconvention.html

UNIFEM – Summary of CEDAW Articles

International Criminal Tribunals

http://www.icc-cpi.int/home.html&l=en

International Criminal Court

http://untreaty.un.org/cod/icc/statute/romefra.htm

Full text of the Rome Statute, which created the International Criminal Court

http://www.unictr.org/default.htm
International Criminal Tribunal for Rwanda in English, French and Kinyarwanda – includes history of the tribunal, minutes from actual trials ,and  latest decisions

Gacaca

http://www.jhuccp.org/africa/rwanda/gacaca.shtml

John Hopkins School of Public Health – Gacaca overview, objectives, activities, and results

http://www.rwandagateway.org/article.php3?id_article=112

National University of Rwanda – What happens in a Gacaca trial?, also available in French translation

http://www.justiceinperspective.org.za/index.php?option=com_content&task=view&id=27&Itemid=60
The Centre for the Study of Violence and Reconciliation, Justice in Perspective – includes mandate, operations and structure of Gacaca
Mock Trial

http://www.classbrain.com/artteensm/uploads/mocktrialguide.pdf


American Bar Association/School Partnership Program – “Putting on Mock Trials”
Art for Social Change

http://mediastorm.org/
MediaStorm’s principal aim is to usher in the next generation of multimedia storytelling by publishing social documentary projects incorporating photojournalism, interactivity, animation, audio and video for distribution across multiple media
http://www.illegalart.org/about.cfm
Illegal Art is a collaborative of artists whose goal is to create interactive public art to inspire self-reflection, thought and human connection.
http://www.global-action.org/main.html
Global Action Project’s mission is to provide youth with the knowledge, tools and relationships they need to create powerful, thought-provoking media on local and international issues the concern that, and to use their media as a catalyst for dialogue and social change
Student Activism

http://www.amnestyusa.org/What_You_Can_Do/Activist_ Toolkit/page.do?id=1031046&n1=4&n2=63

Amnesty International’s Activist Toolkit
http://www.hrw.org/campaigns/cedaw/

Human Rights Watch’s CEDAW Campaign – Take Action Now with a list of suggestions
http://rwandaproject.org/
Through the Eyes of Children – A Rwandan project where children took self-portraits with disposable cameras.  Donations could get a photo sent to you, or students could start their own project, modeling after the Rwanda Project
Organizations

http://www.amnestyusa.org/
Amnesty International, USA – Our purpose is to protect people wherever justice, freedom, truth and dignity are denied.  We investigate and expose abuses, educate and mobilize the public, and help transform societies to create a safer, more just world.  We received the Nobel Peace Prize for our life-saving work.
http://www.foundationrwanda.org/
Foundation Rwanda’s mission is to provide funding for the secondary school education of children born from rape during the 1994 genocide and to create awareness about the consequences of genocide and gender-based sexual violence.  Foundation Rwanda also collaborates with local NGOs in Rwanda to link t he mothers of these children with social, psychological and medical support.

http://hrw.org
Human Rights Watch researchers conduct fact-finding investigations into human rights abuses in all regions of the world, and then publish those findings in dozens of books and reports every year.  

http://www.aegistrust.org
Aegis campaigns to prevent genocide worldwide.  Its activities include research, policy, education, remembrance, awareness of genocide issues in the media and humanitarian support for victims of genocide.  Since 2002, they have been in Kigali, Rwanda.

http://www.genocidewatch.org
Genocide Watch exists to predict, prevent, stop and punish genocide and other forms of mass murder.  They seek to raise awareness and influence public policy concerning potential and actual genocide.
Additional Education Materials

http://www1.umn.edu/humanrts/edumat/hreduseries/hereandnow/Part-3/Activity1.htm

Human Beings/Human Rights, University of Minnesota, Human Rights Resource Center
http://www.reliefweb.int/rw/rwt.nsf/db900SID/NVEA-5ULKLS/$File/unicef-totgender.pdf?OpenElement

UNICEF Training of Trainers on Gender-Based Violence: Focusing on Sexual Exploitation and Abuse
http://publications.oxfam.org.uk/oxfam/display.asp?K=9780855982676&sf_01=CTITLE&st_01=Gender+Training+Manual&sort=SORT_DATE%2FD&m=3&dc=3

The Oxfam Gender Training Manual
Human Rights Education

http://www.amnestyusa.org/what-you-can-do/educate/page.do?id=1102117&n1=4&n2=79

Amnesty International, Human Rights Education Home Page
http://www.hrea.org
Human Rights Education Associates
Contact Information for Rwanda Diplomats in the US

Embassy of Rwanda to the United States
1714 New Hampshire Avenue, NW
Washington DC 20009 
Telephone: (202) 232-2882
Fax: (202) 232-4544
E-mail: rwandemb@rwandemb.org
URL: http://www.rwandemb.org/
Permanent Representative of the Rwandese Republic to the United Nations
124 East 39th Street
New York, NY 10016
Telephone: (212) 679-9010/9023/9024
Fax: (212) 679-9133
Correspondence: French/English

FEEDBACK FORM:  INTENDED CONSEQUENCES CURRICULUM GUIDE
Dear Educator, We greatly value your input and guidance in our work. We would love to hear your feedback and would greatly appreciate if you could complete this form and email it to education@aiusa.org or mail it to the Human Rights Education Program at Amnesty International USA, 5 Penn Plaza, 16th Floor, New York, NY, 10001
Name:____________________________________________________________________________________________

Location:________________________________________________________________________________________

Email:___________________________________________________________________________________________

age level of learners:_________________________________________________________________________

1. In what kind of educational setting did you use this material? 

please circle one:    middle school          high school
  college/university
  community group
home school

2. Where did you first hear about this curriculum guide?

please circle one:       
 aiusa website
            
  friend
                
 colleague                        Hre newsletter (the Fourth R)

3. Have you taught about human rights issues prior to using this curriculum guide?



please circle one: 
yes

no
4. Why did you choose this curriculum guide?____________________________________________________________

        _________________________________________________________________________________________________
5. What did you find to be the most beneficial/ helpful about this curriculum guide?___________________________

        _________________________________________________________________________________________________  
6. What did you find to be least beneficial/ helpful about this curriculum guide?______________________________

        _________________________________________________________________________________________________
7. Which part of the curriculum guide seemed to resonate the most with your learners?_______________________

        _________________________________________________________________________________________________
8. Did you teach the entire curriculum or only certain sections? If you only used sections, please describe which 
ones and why you decided to use them. ________________________________________________________________

        _________________________________________________________________________________________________
9. Would you be interested in using other educational resources produced by the HRE department at AMNESTY INTERNATIONAL USA?*

please cirle one:
yes

no
10. Additional Comments/ Feedback:_____________________________________________________________________

        _________________________________________________________________________________________________

        _________________________________________________________________________________________________

*monthly newsletters, curriculum guides to kite runner, born into brothels, blood diamond as well as teacher manuals on the death penalty, u.s. history, september 11, service learning & much more
“In Germany they came first for the Communists, and I didn’t speak up because I wasn’t a Communist.  Then they came for the Jews, and I didn’t speak up because I wasn’t a Jew.  Then they came for the trade unionists, and I didn’t speak up because I wasn’t a trade unionist.  Then they came for the Catholics, and I didn’t speak up because I was a Protestant.  Then they came for me, and by that time no one was left to speak up.”  -Martin Neimöller, 1945








COUNTRY NAMES


Burundi


Central African Republic


Chad


Democratic Republic of the Congo


Ethiopia


Kenya


Republic of Congo


Rwanda


Somalia


Sudan


Tanzania


Uganda








COUNTRY CAPITALS


Addis Ababa


Bangui


Brazzaville


Bujumbura


Dodoma


Kampala


Khartoum


Kigali


Kinshasa


Mogadishu


Nairobi


N’Djamena








CEDAW was adopted by the United Nations in 1979 and went into full effect in 1981.


Rwanda had ratified this agreement in March of 1981 – before the Family Code of 1988 (see Handout 2.2) and before the genocide of 1994.


It is the only international agreement that spells out the rights of women, and is often called the “Bill of Rights” of Women.


It includes rights for women in politics, health care, education, economics, employment, law, property, and marriage and family relations.


It gives a definition of discrimination against women (see Article 1 on the Handout) and also provides ways for states to ensure that men and women have equal rights.


To date, 185 countries have ratified this agreement


The United States is the only Western, industrialized country that hasn’t ratified CEDAW.  It is also one of the few countries in the entire world not to have done so, with others including Iran, Sudan, Somalia, and Mongolia.





Gacaca was seen as the best way to prosecute people who are accused of war crimes, genocide, or crimes against humanity.  This system is preferred because it involves each local village and allows many simultaneous trials to take place all over the country.  Also, it does not require state funding, but receives money from an international fund.  Over 12,000 of these courts were created to prosecute over 800,000 people.  Its goals included the following:


Reveal the truth about events that took place during the genocide


Speed up genocide trials


Bring Rwandese together again by involving the community throughout the process


Prove that Rwanda could solve it’s own problems








After the genocide in 1994, Rwandese and the international community alike wanted to hold those responsible for war crimes accountable.  Gacaca means “little grass” in Kinyarwanda, and represents the traditional way of settling disputes in Rwanda – community meetings on the grass.  These gatherings would be led by community elders, and the entire community would be able to argue and counter-argue the “facts” of the case.  The goal of these Gacaca hearings was to reestablish harmony within the village, and this meant both parties coexisting again in peace.
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